Opinion Leadership in Families
of the Expanded Nutrition
Program

The extent to which low-income
homemakers identify opinion lead-
ers and whether these opinion lead-
ers live within the immediate income
area or reside outside the low-in-
come area was the intent of a recent
study in Ohio. In addition, the study
tried to determine the degree to
which opinion leaders and the low-
income homemakers who saw them
as opinion leaders were different on
a number of criteria.

The data for this study were
gathered from 131 homemakers en-
rolled in the Expanded Food and
Nutrition Education Program in
Cincinnati, Ohio, and from the
opinion leaders who were identified
by the homemakers. The study was
done in three distinct areas of the
Cincinnati metropolitan area.

Some of the more important
conclusions reached and implica-
tions from those conclusions are:

1. Opinion leaders did ex

among the low-income homs-
makers. For this reason, &
researcher reported the nes=g
to identify the opinion leade=
as we move into new tarss
areas with low-income work.

. Opinion leaders among low-

income homemakers were cos
centrated among a few nd-
viduals. For this reason, e
researcher feels we sho=d
maximize this route in reacs
ing low-income people.

. Opinion leaders tend to ?

identified in relation to o©
subject area rather than rel
ed to advising on several s
ject areas. Therefore, it
felt that we need to be sure
the subject areas in which
want to identify opinion l=
ers as we move into new co
munities.

. Opinion leaders lived witss

the neighborhood and =
some distance from the neigs
borhood. This makes the ;
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of looking at opinion leaders
in a new community more dif-
ficult.

5. The majority of opinion lead-
ers had an education level of
10 to 12 years, which is slight-
ly higher than that of the cor-
responding homemakers with-
in the community. The major-
ity of the opinion leaders also
had a higher income than did
the homemakers.

This study points up the need
% continually try to identify opin-
won leadership because in low-in-
come areas, as well as other pro-
gzrams, we’re able to reach people
=Hectively through those to whom
they look for information.

“Opinion Leadership in Family Liv-
ing Among Low Income Home-
makers in the Expanded Food and
Nutrition Program in Ohio.” Doris H.
Steele. Ph.D. dissertation, The Ohio
State University, Columbus, 1971.

C. Cunningham

Public Attitudes Toward
Education

The following data were select-
=d from the research report to re-
fect the editor’s perception of data
from a public education poll that
zre relevant to Extension work.

The sample for the study con-
sisted of 1,614 adults representing
= probability sample of the nation.
The data were collected by inter-
view using a questionnaire.

The American public thinks of
education largely in a pragmatic
way. Americans are a practical peo-
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ple who believe firmly that educa-
tion is the royal road to success in
life.

Here are the responses and the
percentage of respondents mention-
ing each goal for education:

1. To get better jobs—44 per-
cent.

2. To get along better with peo-
ple at all levels of society—
43 percent.

3. To make more money—
achieve financial success—38
percent.

4. To attain self-satisfaction—21
percent.

5. To stimulate their minds—15
percent.

6. Miscellaneous reasons—11
percent.

The public sample was asked
to respond to nine specific programs
for reaching educational goals. The
nine programs were provided by the
interviewer and the respondents
were asked, first about elementary
school children, then about junior
and senior high school students. For
elementary school (grades 1-6), the
rank order was:

1. Teaching students the skills of
reading, writing, and arithme-
tic.

2. Teaching students how to
solve problems and to think
for themselves.

3. Teaching students to respect
law and authority.

4. Teaching students how to get
along with others.
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5. Teaching students the skills
of speaking and listening.

6. Teaching students vocational
skills,

7. Teaching students health and
physical education.

8. Teaching students about the
world of today and yesterday.

9. Teaching students how to
compete with others.

With respect to junior and sen-
ior high school, grades 7-12, the
following order was determined:

1. Teaching students to respect
law and authority.

2. Teaching students how to
solve problems and to think
for themselves.

3. Teaching students vocational
skills.

4. Teaching students how to get
along with others.

5. Teaching students skills of
speaking and listening.

6. Teaching students about the
world of today and yesterday.

7. Teaching students the skills of
reading, writing, and arithme-
tic.

8. Teaching students health and
physical education.

9. Teaching students how to
compete with others.

Editor’s Note: Is the expecta-
tion of the public the same for Ex-
tension education as for public
school education? If not, how do
they differ? If so, how should Ex-
tension respond to these expecta-
tions? Do you feel it's more impor-
tant for senior high school students

44

to “respect law and authority” tham
to “solve problems and think for
themselves?”

“Fourth Annual Gallup Poll of Pum
lic Attitudes Toward Educatioce=™
George H. Gallup. Phi Delta Ka~
pan, LIV (September, 1972), 3355

D. Stormes

The Kuder Preference Record
in Adult Vocational Guidance.
F. J. J. Butler et al. Occups
tional Psychology, XLVI (Na
2, 1972), 99-104.

This research report describes
an experiment in which half the c&=
ents visiting 10 of the Department o
Employment’s Occupational Guid-
ance Units completed a Kuder Pret~
erence Record as well as normsl
vocational guidance procedure.

The test data show that gud-
ance officers seemed to make res-
ommendations that were more =
line with people’s expressed ol
preferences, and therefore infie=
enced these clients to choose jobs =
line with these preferences.

One significant negative poimt
however, is that the use of the K=
der Preference Record didn’t
to the subsequent job satisfaction
even the satisfaction with the gm
ance that was received by the a
client.

An important point for E:
sion personnel to note in this st
is that often professionals can
objective measuring devices. Ho
ever, using these devices d
necessarily ensure the client’s
faction with either the results or
help given by the professional.

P.
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“The Impact of Paraprofes-
sionals on Home Economics
Extension Personnel and Pro-
grams,” Shirley Evelyn Myers,
Master’s thesis, lowa State Uni-
versity, Ames, 1970.

This study looked at the
ges in the role of the Extension
me economist as she started
working with paraprofessionals in
©e Expanded Food and Nutrition
Education Program. The study was
conducted with seven Extension
Some economists who met the cri-
w=ria of having been employed as a
Some economist before the expand-
=d nutrition program, and who were
saming and supervising at least
tree food aides at the time of the
study. Additional data were collect-
=d from the 38 food aides who
worked with the 7 home economists.

Some of the major findings in-
clude the following:

1. Any unsatisfying experience
by the home economists dealt
with aspects of their new man-
agerial role rather than with
conflict because others saw the
program differently.
Some changes occurred in in-
teraction between the Exten-
sion home economist and
those with whom she worked.
3. The Extension home econo-
mists were now teaching more
food and nutrition education
and had decreased many of
their services to former Ex-
tension clientele.
4. The Extension home econo-
mists didn’t interact in any

}‘J
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way with the clients in the Ex-
panded Food and Nutrition
Education Program either by
going directly to them or by
the clients participating in ex-
isting Extension programs.

. Extension home economists

had very little experience in
managerial functions before
working with nutrition aides.
They liked best the training
and supervision of aides, but
weren’t overly fond of recruit-
ing and controlling functions.

. Although there was not great

stress in the eyes of the aides,
the five conditions in which
they cited the most stress were:

a. Having to do paper work.

b. Not being able to help cli-
ents with problems beyond
food and nutrition.

c. Not knowing the criteria on
which the home economists
evaluate their performance.

d. Lack of ability to devel-
op satisfactory relationships
with clients.

e. Having too little to say in
decisions that affect their
work.

. The Extension home econo-

mists felt that if paraprofes-
sionals could be expanded
within the Extension Service,
it would be better to give the
food aide increased responsi-
bility rather than employing
aides in each specialized sub-
ject-matter area.

C. Cunningham
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“Effect of Televised Simulated
Instruction on Subsequent
Teaching.” Larry C. Jensen
and Jon I. Young. Journal of
Educational Psychology, LXIX
(No. 4, 1972), 368-73.

Education students exposed to
simulated instruction microteaching
and similar students not exposed to
such simulated instruction were
compared when both groups did
their student teaching. The group
trained by microteaching outper-
formed the control group on five of
six specific performance factors;
personality traits such as poise and
general appearance, warmth of
teacher behavior, general classroom
atmosphere, lesson usefulness, and
teacher interest in pupils. Thus, mi-
croteaching experience seemed
beneficial.

All six factors were checked
three times during the eight weeks
of student teaching. In “teacher
interest in pupils,” it wasn't until
the third measurement—the seventh
through eighth weeks—that the ex-
perimental group exceeded the con-
trols. The controls decreased stead-
ily on this factor over the three
measurements.

On the “general classroom at-
mosphere” factor, the control group
scored best the first period, the ex-
perimental group best the second
and third.

The sixth factor was “teacher
interest in student achievement.”
While the experimental group re-
ceived higher ratings than the con-
trols—and both improved significant-
ly—the difference wasn’t significant.

46 M. Miller

“Poultry and Prejudice.”
L. Rosnow. Psychology T
V (March, 1972), 53-56.

The author cites his early e
periences in an urban Jewish co-
ture where the shochet (the ritusl
butcher) ceremoniously decapita=s
a chicken. The author describes =
scene:“ Blood spurted from the neci.
the torso throbbed and tremblac.
and the wings flapped wildly.” Vies-
ing the killing of poultry cream=d
nausea in the author and conss
quently he’s unable to eat chickes
to this day. He makes this point
early learned prejudices have a w=s
of enduring no matter how distoriad
or irrational they may come to seem.
The author uses Harry Triands
four stages in the progressive deve:
opment of attitudes fo discuss =
development of prejudice.

The stages are:

Stage 1: The child begins to d=
tinguish one category
stimuli from another.
The child begins to pe=
ceive interrelationshize
among the categories o
stimuli.
The child begins ¢
compare his cogniti
and evaluate them.
differentiates between
positive and negaz
feelings in his eval
tion.
The child’s repertoire
categories grows lar
more stable, and

highly differentiated
he grows older.

Stage 2:

Stage 3:

Stage 4:
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With respect to prejudice, we
=ow know that by the age of four
~=most children have recognized the
Zistinction between black and white.

Stage 1:

Stage 2:

Stage 3:

The child recognizes ra-
cial-ethnic difference as
the first stage of attitude
development.

In the second stage, his
powers of observation
become sharper. He
starts noticing physical
traits, such as body size
and general coloring,
and behavioral traits,
such as manners of
speech and gestures.
However, he’s doing
more than noticing it—
his mind is busy cata-
loguing the observations
and making associations.
Related perceptions
cluster into categories
that are the embryos of
stereotypes. This clus-
tering process, by which
the mind consolidates
related ideas and per-
ceptions into distinct
categories, is the princi-
ple agent of attitude for-
mation.

In the third stage of at-
titude development, the
child begins to attach
affective labels to his
various cognitions. What
were formerly neutral
clusters of perceptions
are becoming relatively
distinct and potentially
enduring stereotypes.

Research in Brief

Stage 4: Attitudes become more
stable and highly differ-
entiated in the fourth
stage. The passage of
time tends to reinforce
the child’s racial and
ethnic stereotypes. The
child draws his racial
and ethnic stereotypes
from his parents, books,
films, television, folklore,
newspapers, and maga-
zines—all of which in-
fluence his developing
images and impressions.
The author summarizes
by saying:

Cultural stereo-
types may change,
but an individual’s
prejudices have a
way of becoming
firmly entrenched
even as the time
passes them by. We
may pity persons
who so stubbornly
maintain a prejudice
in the face of logical,
compelling counter-
argument, but his
stubbornness is more
properly a cause for
concern. The irra-
tional, sometimes
violent, conse-
quences of the prej-
udice are what make
it intolerable.

Editor's Note: What can be
done through youth development
education in Extension to help chil-
dren perceive differently? Does Ex-
tension have a responsibility to help
alleviate prejudice? D. Stormer
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“How Education Affects the leged as are those who hz
Youth Vote.” Seymour Martin been exposed to higher ec
Lipset. Saturday Review, LV cation.

(November, 1972), 68-70. 3. Among college students, s=
reported grade averages ==
associated with opinions—&
higher the marks, the mos
liberal the attitudes. Hig

Author Lipset cites several
pieces of research on the political
views of youth. Of particular inter-
est is a survey conducted by Gilbert

Youth Research for the Saturday school students, however, be
Review of Education in August of have somewhat less Con
1972. ly. dThose who ar;:ll:rort highes
The findings include: grades are generally more I
o fudings Sk ) eral but less strikingly so. To==
1. Nonschool youth are more like- may reflect the fact that high
ly than those in college to school grades are much mos
identify themselves as conser- correlated with parental stazs
vative or rightist. Conversely, than are college grades;
a high proportion of collegians the higher the family incoms.
identify themselves as liberal the more likely its membess
or radical left. High school are to be exposed to me
students, most of whom aren’t conservative views.
destined to be college gradu- 4. One of the major factors zss
ates, resemble the working ciated with vote choice, &
youth much more than the spite all the discussions of =
collegians. generation gap, even amoms
2. The less-educated and the less- college students, remains
privileged youth aren’t as sym- rental opinion.
pathetic to the underprivi- D. Sto




